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Abstract 

Providing the most meaningful and suitable support is very essential in the efforts to create young 
entrepreneurs. The main aims of this paper are to investigate the supports that were perceived as the most 
meaningful for students in their educational process to be an entrepreneur, and the providers of the meaningful 
support. This paper also wants to see the general pattern of meaningful support and support providers by years 
of study and gender. The findings of this study will present important information for the social network of 
students in order to be able to give the most suitable support for students. The respondents of this study included 
457 students which consisted of 342 undergraduate students who were in year 3 (semester 6) and 115 students 
who were in year 2 (semester 4). They came from a university in urban area in Indonesia, which adopted 
entrepreneurship education in the curriculum. Students were from various study programs. Gender distribution 
of the respondents was 50.77% males and 48.36% females. Ages ranged 19-25 years old, with a mean age of 
20.91. Data were collected through open-ended questionnaire, coded and analyzed descriptively and 
inferentially. Results showed that comfort support was the most frequently reported as the most meaningful 
support among the other types of support. This kind of support was largely provided by parents. Compared to 
other sources of support, parents were highly reported as the provider of the most meaningful support for 
students in their process to be an entrepreneur. Detailed findings of the study will be explored further and the 
implications of the study will be discussed in the paper. 

Keywords: Entrepreneurial Social Support; Entrepreneurship Education;  Students. 

1. Introduction 

The importance of entrepreneurship education cannot be over emphasized, as it is very clear that 

entrepreneurship education is very important. As a response to problem of youth unemployment,  

World Bank Group organized the first Youth Summit on October 23rd in Washington DC. The 

theme for the event was "Youth Entrepreneurship: Cultivating an Innovative Spirit to Alleviate 
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Global Youth Unemployment." Huffington Post (23 October 2013) reported that this summit 

emphasized the importance of education and empowerment of youth to get basic skills so that they 

can manage their business and have confidence on themselves and their skills. This means that 

entrepreneurship education among youth is very crucial.   

Entrepreneurship education has received more attention in universities in Indonesia in these recent 

years. Entrepreneurship education is regarded as a way to prepare young people to be entrepreneurs 

following their study in the university. It is expected that many more graduates do not seek jobs, but 

can create job for themselves and others. Qunlian (2011) even argues that encouraging students’ 

entrepreneurship is the way to deal with employment pressure and a way to promote entrepreneurial 

economy of a country. Qunlian also believes that entrepreneurship education will improve the quality 

of students, as the students will have better practical abilities, have a higher spirit of innovation, and 

be more flexible in handling real life environment.  

In the effort to provide entrepreneurship education, some universities offer entrepreneurship 

courses in the curriculum, which involve starting up and scaling up business project by experiential 

learning. The adoption of entrepreneurship education in the curriculum presents challenges as 

students not only study their subject discipline, but also run business.  

Running business project involves difficulties as students are required to develop business ideas 

and turn the ideas into the real venture. In facing these challenges, students need to get support in 

order to create entrepreneurial success (Du et al., 2011). Moreover, Setiawan (2013) argues that 

students should receive social support from their social network in order to develop their confidence 

to be an entrepreneur.   

Setiawan (2013) in her study found that perceived supported reported by students were 

categorized at a moderate level. This means that support for students still need to be increased. The 

provision of support for students in running entrepreneurship projects can be regarded as a way to 

what Krueger and Brazeal (1994) call as “empower individuals to have the potential to be 

entrepreneurs”. The support from social networks can also become “nutrient-rich” environment 

(Shapero cited in Krueger and Brazeal, 1994) for students for developing their potential to be an 

entrepreneur. In parallel with this, Pullich et al. (2011) also point out that an entrepreneur needs to 

have business social support. An entrepreneur should develop social networks which can provide 

business-related support.   

Wallston et al. and Wills & Fegan (cited in Sarafino, 2008) define social support as comfort, 

caring, esteem, or help received from other people or groups. There are many different types of 

support an individual receive from others. Sarafino (2008) summarizes types of social support into 

emotional and esteem, tangible, informational and companionship supports. Emotional and esteem 

supports involve empathy, caring, concern, positive regards and encouragement from others. 

Tangible support includes direct assistance for recipients. Informational support includes advice, 

direction, suggestion and feedback given to recipients. Companionship support refers to the 

availability of others to create the feeling of membership in a group. 

Although social support is important, Sarafino (2008) argues that social support does not always 

help. He explains that the help given to an individual may not be sufficient or may be the wrong 

kind. This kind of help may not be regarded as supportive, because it does not match to the needs. 

Bringing this to the context of entrepreneurship education discussed earlier, the social networks of 

students should understand the needs of students. Social networks of students should understand the 

support regarded as meaningful for students, so that they can offer the suitable support. Therefore the 

main aims of this study were to find the answers to the following research questions: a) what types of 

support received which are regarded as meaningful for students in their journey to be an 

entrepreneur? b) who are the providers of meaningful social support? The other aims were to 

examine the general pattern of meaningful support and support providers among students with 

different years of study and gender. The answers of the research questions will inform students’ 

social networks regarding support which should be provided.   

 



 

 

According to Davidsson (2008), there are needs and opportunities to study individuals working on 

entrepreneurship with psychological theories and methods. He encourages studies on emotions, 

cognition, and behaviors to understand the micro-level of entrepreneurial domain.  Current study 

which explored support considered meaningful by students will help readers understand the 

psychological processes and needs of students as the micro level of entrepreneurship domain. 

Previous studies on support that students need in their process to be entrepreneurs were very limited. 

Therefore this study is expected to give more information for parents and educational institutions 

related to students’ needs.  

 

2. Method 

A total of 457 undergraduate students participating in this study. Participants of this study 

involved 4th and 6th semester students from a university in urban area in Indonesia, which adopted 

entrepreneurship education in the curriculum. There were series of entrepreneurship courses to be 

taken by students since semester 1. At the time of data collection, semester 4 students (year 2) have 

already completed entrepreneurship courses 1 to 3, and were taking entrepreneurship course 4. 

Semester 6 students (year 3) have already completed entrepreneurship courses 1 to 5, and were 

taking entrepreneurship course 6.  

Students were from various study programs in the university. The distribution of students sample 

based on their study programs is presented in Table 1.    

     Table 1. Student sample by study programs and years of study. 

Study Programs 
Year 2 (semester 4) Year 3 (semester 6) 

n % n % 

Psychology 3 2.61 21 6.14 
International Business Management 72 62.61 192 56.14 

Visual Communication Design 2 1.73 41 11.99 

Interior Architecture 10 8.70 29 8.48 
Tourism and Hotel Management N/A N/A 45 13.16 

Information Technology N/A N/A 14 4.09 

International Business Accounting 2 1.73 N/A N/A 
Information & Multimedia Technology 5 4.35 N/A N/A 

Fashion and Design Business 6 5.22 N/A N/A 

International Hospitality and Tourism 
Business 

7 6.09 N/A N/A 

Culinary Business 8 6.96 N/A N/A 

TOTAL 115 100.0 342 100.00 

                   N/A = The study program is not available at the time of data collection 

 

Ages ranged 19-25 years old, with mean age of 20.91.  The mean age for semester 4 sample was    

20.18 years old, whereas the mean age for semester 6 sample was 21.15.   

Gender distribution of the respondents was 50.77% males and 48.36% females. The distribution 

of gender for each group of student sample is presented in Table 2.  

     Table 2. Student sample by gender and year of study. 

 
Year 2 (semester 4) Year 3 (semester 6) Total 

n % n % n % 

Male 65 56.52 167 48.83 232 50.77 

Female  50 32.48 171 50.00 221 48.36 

No information 0 0 4 1.17 4 0.87 

TOTAL 115 100.00 342 100.00 457 100.00 

 



 

This study was a smaller part of a larger study of interrelationships of entrepreneurial social 

support, lecturers’ entrepreneurial competence, entrepreneurial self-efficacy, and entrepreneurial 

attitude orientation. Data collection tool used in this study was an open-ended question as the 

additional question to the closed-ended questionnaire used in the larger study. The open-ended 

question asked the most meaningful support that students had received in their journey to be an 

entrepreneur and the support providers. In answering the question, students were allowed to give 

more than one answer. 

The answers regarding most meaningful support and support providers were then coded.   

Following the coding, the data were analyzed descriptively to see the most meaningful support and  

providers  who were most frequently reported as the providers of meaningful support. Data were also 

analyzed inferentially using Spearman’s rho Correlation to check the correlation of general pattern of 

meaningful supports or support providers among different groups of years of study and gender.  

3. Results 

In analysing the data in open-ended questionnaire, initially the research focussed on types of 

support by Sarafino (2008). However, in order to have more detailed information regarding types of 

support in the specific context of entrepreneurship projects, the researcher decided to code and group 

the data using terms which are close to the context of entrepreneurship project.  

Response about types of meaningful support are coded and categorized info 9 groups, including 

Comfort, Competence, Capital, direct Contribution, Channel, Cooperation, Challenge, Inspiration, 

and Experience (7CIE). Comfort support refers to support which raise comfort feeling to the 

recipients, such as empathy, encouragement, care, supporting the decision, motivation, being a 

listener. This type of support is similar to Sarafino’s concept (2008) of emotional support. 

Competence support represents advice, suggestions, ideas, solutions in order to help recipients deals 

with problems in entrepreneurship projects. Capital support stands for help in terms of finance, 

material, capital, to start-up or to scale up the business.  

Direct Contribution represents to any help which directly contribute to the work of business such 

as helping in promoting products to others and helping in selling. Channel support applies to help to 

provide the channel or to build connection between students and those who are relevant and needed 

in entrepreneurship projects, such as supplier, customer, and keypartner. Cooperation support 

includes the good and solid team work among entrepreneurship team members, in which all of the 

members work together, participate responsibly in the tasks. Challenge support denotes the support 

in forms of critics, targets, which force students to act. Inspiration refers to support given in forms of 

sharing of life experience which heart touching and stimulate recipients to act. Experience support is 

support in the form of sharing stories only.  

Table 3 shows the results of coding and tabulations of coding of each type of support.  

     Table 3. Types of the most meaningful support. 

Types of Support No of 

responses 

Percentage Rank 

Comfort 250 44.72 1 

Competence 123 22.00 2 
Capital 109 19.50 3 

Direct Contribution 27 4.83 4 

Channel 13 2.33 5.5 
Cooperation 10 1.79 7 

Challenge 8 1.43 8 

Inspiration 13 2.33 5.5 
Experience 6 1.07 9 

TOTAL 559 100.00  

 



 

The results presented in Table 3 indicates that comfort, competence, and capital support were 

perceived as the top three meaningful support for students in their journey to be an entrepreneur. 

Findings of the current study showed that comfort support rated the highest percentage. In other 

word, compared to other types of support received by students, comfort support was regarded as the 

most meaningful for them, followed by competence support and capital support.  

Table 4 shows types of meaningful support perceived by students from different years of study.  

     Table 4. Types of meaningful support by years of study. 

Types of Support 

Year 2 (semester 4) Year 3 (semester 6) 

No of 

responses 

% No 

response 

% 

Comfort 73 54.48 177 41.65 

Competence 22 16.42 101 23.76 

Capital 23 17.16 86 20.24 

Direct Contribution 2 1.49 25 5.88 

Channel 4 2.99 9 2.12 

Cooperation 1 0.75 9 2.12 
Challenge 3 2.24 5 1.18 

Inspiration 4 2.99 9 2.12 

Experience 2 1.49 4 0.94 

TOTAL 134 100.00 425 100.00 

 

The Spearman’s rho Correlation test found that there was a high positive correlation of 

meaningful support type  between the two groups (ρ = 0.709; p < 0.05).  This indicates that the 

general pattern of perceived meaningful support in the two groups was the same.  

Looking at percentages of support reported by year 2 (semester 4) and year 3 (semester 6) 

students, comfort support achieved the highest percentage in both years.  

Table 5 shows types of meaningful support reported by students from different gender.  

 Table 5. Types of meaningful support by gender. 

Types of Support Male Female 

No of 

responses 

% No 

response 

% 

Comfort 125 44.64 123 44.57 

Competence 60 21.43 63 22.83 

Capital 64 22.86 45 16.30 

Direct Contribution 6 2.14 20 7.25 
Channel 7 2.50 6 2.17 

Cooperation 3 1.07 7 2.54 

Challenge 5 1.79 3 1.09 
Inspiration 6 2.14 7 2.54 

Experience 4 1.43 2 0.72 

TOTAL 280 100.00 276 100.00 

 

The Spearman’s rho Correlation test found that there was a high positive correlation of 

meaningful support  types between male and female students (ρ = 0.769; p < 0.05).  This indicates 

that the two groups of students had a same general pattern of perceived meaningful support.  

Looking at percentages of support reported by male and female students, comfort support was still 

achieved the highest percentage in both groups.  

Responses regarding providers of meaningful support were also categorized as parents, friends, 

significant others, relatives, lecturers/facilitators, self, God, and customer & business partners. 

Including in significant others are girl/boy-friend and close friend. Table 6 shows the results of 

coding and tabulations of coding of each provider of meaningful support.  

 

 



 

Table 6. Providers of meaningful support. 

Support Provider No of 

responses 

Percentage Rank 

Parents 276 45.85 1 
Friends 166 27.57 2 

Significant Others  46 7.64 4 

Relatives 4 0.66 7 
Lecturers/facilitators  85 14.12 3 

Self 9 1.50 6 

God 3 0.50 8 
Customer and business partner 13 2.16 5 

TOTAL 602 100.00  

 

Table 6 shows that parents, friends, and lecturers/facilitators were regarded as the top three 

providers of meaningful social support.  

Table 7 shows providers of meaningful support reported by students from different years of study.  

     Table 7. Providers of meaningful support by years of study. 

Support provider 

Year 2 (semester 4) Year 3 (semester 6) 

No of 
responses 

% No 
response 

% 

Parents 77 52.74 199 43.64 

Friends 35 23.97 131 28.73 

Significant Others  10 6.85 36 7.89 

Relatives 2 1.37 2 0.44 

Lecturers/facilitators  15 10.27 70 15.35 

Self 4 2.74 5 1.10 

God 1 0.68 2 0.44 

Customer and business partner 2 1.37 11 2.41 

TOTAL 146 100.00 456 100.00 

 

Correlation between the two groups using the Spearman’s rho Correlation test found that there 

was a high positive correlation of meaningful support  providers between year 2 and year 3 students 

(ρ = 0.946; p < 0.000).  This result indicated that the general  pattern of meaningful support providers 

between the two groups was the same. Looking at percentages of support providers reported by 

semester 4 and semester 6 students, parents were consistently rated the highest percentage in both 

groups, followed by friends and lecturers/facilitators.  

Table 8 shows providers of meaningful support reported by students from different gender.  

Table 8. Providers of meaningful support by gender. 

Support provider 

Male Female 

No of 

responses 

% No 

response 

% 

Parents 141 46.08 134 45.58 

Friends 77 25.16 88 29.93 

Significant Others  24 7.84 22 7.48 

Relatives 4 1.31 0 0.00 
Lecturers/facilitators  43 14.05 42 14.29 

Self 8 2.61 1 0.34 

God 3 0.98 0 0.00 
Customer and business partner 6 1.96 7 2.38 

TOTAL 306 100.00 294 100.00 

 

Statistical test of Spearman’s rho correlation showed there was a high positive correlation of 

meaningful support providers between male and female groups (ρ = 0.970; p < 0.000). This result 

indicated that the two groups had the same general pattern of meaningful support providers.  Looking 

at percentages of support providers reported by male and female students, parents,  friends and 

lecturers/facilitators  consistently achieved the first, second, and third ranks consecutively.  



 

To understand who the provider of the comfort support is, the researcher also tabulated coding of 

providers of meaningful comfort support, which is presented in Table 9.  

Table 9. Providers of meaningful comfort support. 

Support Providers No of 

responses 

Percentage Rank 

Parents 175 49.02 1 
Friends 104 29.13 2 

Significant Others  26 7.28 4 

Relatives 2 0.56 6.5 
Lecturers/facilitators  40 11.20 3 

Self 2 0.56 6.5 

God 1 0.28 8 
Customer and business partner 7 1.96 5 

TOTAL 357 100.00  

 

Table 9 shows that parents were reported as the provider of comfort support for students. 

 

4. Discussion 

The results of this study showed that comfort support was regarded as the most meaningful 

support for students in their process to be an entrepreneur. Many people have assumed that capital 

support was the top requirement to help people to be an entrepreneur. Postigo et al. (2006) in their 

study among Italy and Argentina undergraduate students found that a lack of initial funding was the 

important obstacle for starting up a firm. Gasse and Tremblay (2006) in their study among students  

at a Canadian university also found that the main obstacle to owning a business was funding. 

However, the results presented in Table 3 showed that the most meaningful support was comfort 

support. Comfort support also consistently achieved the highest percentages regardless of years of 

study and gender.  Students perceived that supports which bring comfort for them in their journey to 

be an entrepreneur is very meaningful. The adoption of entrepreneurship education in the curriculum 

requires students to have entrepreneurship projects in their study. The projects require students to 

start up a business and develop their venture. Needless to say, these projects are challenging for 

students as they do not have any experience  to start up a business.  

De Noble et al. (1999) in their research on entrepreneurial self-efficacy found out that there were 

6 important factors related to critical issues people face during their start-up and early development 

of their venture. Those factors included developing new product or market opportunities, building an 

innovative environment, initiating investor relationships, defining core purpose, coping with 

unexpected challenges, and developing critical human resources. New experience in starting up a 

business and many different tasks to complete can be perceived as very challenging and create 

educative disequilibrium for students.  Moreover, entrepreneurship activities are also risky and the 

failure rate is high (Qunlian, 2011).  Therefore comfort support was strongly needed and regarded as 

the most meaningful for students in their journey to be an entrepreneur. Comfort support will calm 

students and encourage them to cope with all challenges. Comfort support will also help them  

reduce the pressure and tension in facing entrepreneurship projects.  

Apart from comfort support, competence support was found to be the second meaningful, as 

students also need guidance, information and direction to be able to complete their tasks related to 

developing their new venture. Students need more stimulation and need to be facilitated to develop 

their abilities to develop new product and to innovate. Students also need more guidance of ways to 

get more capital from external sources, and also to find key resources for their business.  

Capital support was also reported as meaningful because students need some capital to start-up 

their business. This finding was consistent with a previous study in Guangdong, China, which found 

that more than 61% students reported facing difficulties to enter entrepreeurship life due to lacks of 



 

entrepreneurship capital (Qian, cited in Qunlian, 2011).  To get capital loan from bank is not easy for 

students, as students have no credit history.  Students may also be afraid to take loan from a bank, as 

they are not sure of the success of their business.  Therefore getting capital support from their trusted 

social network  such as parents are very meaningful.  

The most meaningful support which was found to be consistent among students with different 

years of study and gender, was comfort support. This means that provision of support which brings 

comfort for students are very important. However, looking at Table 4, the proportion of comfort as 

meaningful support in semester 4 was 54.48% and this percentage decreased into 41.65% in semester 

6. On the other hand, the proportion of  competence support in semester 4 was 16.42% and this 

proportion went  up to 23.76% in semester 6. This may indicate that the meaning of comfort support 

are both important in semester 4 and semester 6, but students in semester 4 are more appreciative and 

have higher need of comfort support than students in semester 6. Whereas semester 6 students are 

more appreciative and have higher need of competence support than students in semester 4. Students 

in semester 4 are younger than students in semester 6. They also just started their business. They face 

challenges and uncertainty which make them feel discomfort.  In semester 6 students have adjusted 

to their business life, as they have already undergone 5-6 semesters of entrepreneurship projects. In 

their project in semester 6 they need to expand their business. Therefore they need more competence 

support compared to students in semester 4.  

With regard to support providers, parents, friends and lecturers/facilitators were the most 

frequently rated as providing support for students.  Parents were always the most frequently rated as 

support provider, followed by friends and facilitators, regardless the gender and year of study.  

Interestingly, although parents were always rated the highest percentage, the percentage of parents in 

semester 6 was lower than in semester 4, whereas the percentages of friends  and lecturers/facilitators 

in semester 6 was higher than in semester 4 (See Table 7). This may reflect the common 

development of human relationships in which relationship with people outside parents as sources of 

support is getting wider as the age is older and networking is wider. 

 

5. Conclusions and recommendations 

Looking at the above findings, it can be concluded that comfort, competence and capital support 

are the top three meaningful support for creating young entrepreneurs, regardless the year of study 

and gender of students. Among these three types of support, comfort support is the most important 

support needed. Parents, friends, and lecturers/facilitators are the top three providers of meaningful 

social support, regardless the year of study and gender of students. Among these three, parents are 

the main provider. 

Therefore, efforts to provide support comforting students and developing positive emotions in 

facing challenges in their entrepreneurial journey are highly recommended. Parents are strongly 

suggested to show their care, empathy, understanding, and to give motivation to students. 

Entrepreneurship lecturers/facilitators need also to learn ways of offering comfort support, not only 

competence support. Appreciating students’ efforts in the entrepreneurship projects and 

acknowledging progresses that students have made are also advisable to support students. 
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