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ABSTRACT 
 
Globalization creates great impact on education throughout the world. The global 
interconnectionsin politics, economy, socio-cultures, science and many other aspects 
in life bring challenges in education. Higher education in Indonesiashould meet the 
challenges to keep up with the urge of globalization, rapid science development and 
academic internationalization. The use of English Medium Instruction (EMI) in higher 
education in Indonesia,one of the Non-English speaking countries, has become one 
of the efforts to improve the quality of learning as well as proficiency in using 
English.This research aims to study the implementation of EMI in higher education 
from the perspective of students. The analysis focused on challenges and benefits 
experienced by students during their study. Thisresearch used qualitative approach 
based on case study in Ciputra University Business Management International study 
program that uses EMI in all subjects.Data was collected from in-depth interview with 
active students who had been studying more than one year to obtain detailed 
description of their experiences. The result indicates that students experience 
difficulties and challenges during their studies as well as benefits that increase their 
quality of study and competitiveness in the future International business or job 
market. 
 
Keywords: English Medium Instruction, Higher Education, Non-English Speaking, 
Student challenges 
  
Introduction 
 
Globalization has createdglobal interconnections in almost all aspects in live, such as 
politics, economy, socio-cultures, science and many others. The impact of 
globalization on education throughout the world is inevitable. The rapid science 
development and academic internationalization generated from globalization has 
become a challenge for higher education. In Indonesia, one of the Non-English 
speaking countries, the use of English Medium Instruction (EMI) in higher education 
has become one of the efforts to improve the quality of learning as well as proficiency 
in using English.Other reasons of using EMI in higher education are the need to 
attract international students and expansion of co-operation with foreign 
universities(Hellekjær, 2010). Furthermore, many students are now looking for 
excellent quality in education and hoping that they will be able to pursue career in the 
local or international job market as well as compete in business after they graduate. 
They choose higher education that use EMI as they expectnot only tobe better 
educated persons,but also to earn better paid jobs, (Coleman, 2006). This condition 
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has created demands of higher educations that do not only excel in academic, but 
also teach competencies to compete globally, such as being able to use English 
passive and actively. 
 
This research discusses the implementation of the EMI in Business Management 
International, at Ciputra University, Surabaya, Indonesia. Ciputra University was 
founded in 2006, focusing on entrepreneurship education through a number of study 
programs, including Business Management, Architecture, Communication design, 
Culinary, Fashion, Hotel & Tourism, Information and Technology and several others. 
For now, EMI is only implementedat Business Management International study 
program,while this study program also offersprogram in Indonesian language.In 
harmony with the need for quality education with international standards, Business 
Management International study program offers an entrepreneurship education using 
EMI to deliver high quality education.Not only using EMI in all courses, Business 
Management International study program also offers other internationalization 
program such asvisiting professors from foreign International universities, student 
exchange program, short courses, immersion, student participation in international 
competition and some other programs. 
 
EMI is implemented by using English in non-language courses such as management, 
accounting, marketing, etc., to Non-English speaking students andoften taught by 
also non-native or Non-English speaking lecturer(Hellekjær, 2010). The 
implementation of EMI in higher education in Non-English speaking countries creates 
challenges in the learning process. These challenges are experienced by students, 
lecturers (Chang, 2010) and the higher education institution. Students has 
experienced challenges in understanding their academic subjects mostly at the first 
year of their study(Berman & Cheng, 2010). Moreover, these challenges are needed 
to be addressed as soon as possible during study period to improve learning 
process, because student English proficiency has increased their academic 
performances (Fakeye, 2014). The implementation of EMI atCiputra University also 
faces many challenges. This research aims to study challenges inthe implementation 
of EMI fromthe perspectives of students, focusing on challenges and benefits 
experienced during their study.The reason of this research focusing on students is 
considering student as the main subject of the learning process that needs to be 
supported by facilities and infrastructure of the university. Studying the challenges 
faced by students is beneficial in presenting the conditions occur, addressing 
problemsto be used for planningsolution and improvement programs. 
 
Literature Study 
 
English proficiency has several definitions, mentioning the capability of a person to use the 
English language at a certain time to understand the textbook or pedagogical methods as 
well as in everyday life (Farhady, 1982).English proficiency skill is required for attaining 
completion of International higher education, and acquiring employment with advance 
positionor higher financial rewards. It involves mastery of a writing system as well as reading, 
speaking, and listening addressing decoding process and higher-order thinking: 
conceptualizing, inferring, inventing, and testing (Scarcella, 2003). Academic English is 
complex and dynamic, covering three dimensions: 1) linguistic, i.e. phonological, lexical, 
grammatical, sociolinguistic, and discourse; 2) cognitive, i.e. knowledge, higher order 
thinking, cognitive, and metalinguistic strategies;3) socio-cultural, i.e.the discourse 
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component that enables coherent communication in an organized way by using linguistic 
forms and meanings (Scarcella, 2003). 
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The Implementation of EMI 
 
Earlier studies indicated challenges and problems in the implementation of EMI in higher 
education in Non-English speaking countries. Several problems were experienced 
regardingreduced ability to understand general and specific concepts, more time consumed 
for assignment, problems in expressing ideas and development of thinking ability, learning in 
general, low level of Academic English and regret at choosing EMI university (Coleman, 
2006). More review on lecture comprehension showedlanguage difficulties with the lectures, 
such as difficulties with words and expressions and dependence on lecture notes(Hellekjær, 
2010). Similar problems in Taiwan also indicated lack of English proficiency of most 
‘bilingual’  lecturers,  reduced  quality  of  bilingual handouts and lack of professional training in 
bilingual education for lecturers (Hu, 2009).Lecture comprehension difficulties happened due 
to unclear pronunciation, word segmentation and stressing, unfamiliar vocabulary and 
inadequacy of student listening proficiency (Hellekjær, 2010).  
 
On the other hand, problems in lecture comprehension also caused by studentpoorAcademic 
English competence to understand complex topics and engage in higher-order thinking (Hu, 
2009).Research in Canada indicated that International students found productive skills: 
speaking and writing were more difficult compared to receptive skills: listening or 
reading(Berman & Cheng, 2010).The poor performance of students in English language at 
public examinations in recent times had been explained as a major cause of the decline in 
academic achievement and standard of education in Nigeria. This study revealed that there 
was a significant relationship between English language proficiency and student academic 
achievement of the subjects studied. This suggests that as English proficiency increases, so 
does academic success (Fakeye, 2014).In the lecture using EMI, student expectations that 
their English skills will be useful in their future careers and student exposure to English by 
speaking, reading or writing positively influence their academic comprehension(Hellekjær, 
2010). 
 
To improve student comprehension, lecturers should encourage students to work in groups, 
add high-quality visual aids during lectures and follow-up after lectures. (Hellekjær, 2010). It 
is also important to consider how EMI in education as consideredgood quality education, 
may  affect  students’  academic  achievement  in  the  long  run(Hu, 2009). 
 
Research Method 
 
This study usedqualitative approach with case study strategyto describe a program, activity, 
process(Creswell, 2013), in this case,the challenges in the implementation of EMI in 
Business Management International study program at Ciputra University from student 
perspectives.Purposive sampleused, with criteria:respondents must be students of Business 
Management International, who arecurrently registered or engaged in Business Management 
International courses, and have been studying for more than one year. These criteriawere 
set considering that students shouldbe able to give explanationsaddressing the focus of this 
study, as they hadexperienced learning using EMI and encounteredchallenges during their 
studies.  
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Table 1: Interview Questions 
 

Interviewer start with a friendly short conversation, continued with a brief introduction: the 
purpose of the interview,the topic of discussion. 
 
Interviewer must ensure that the student feels comfortable before starting the interview. 
 
Interviewer   is  allowed   to  develop  more  questions   to  get   better   understanding  of   the   students’  
opinions. 
 
Questions: 
 
1.  How do you experience the courses in English at Business Management International 

(BMI) study program? 
 

2. Please tell us/explain your experience in studying English language before entering 
University/BMI. 
 

3. Please tell us/explain the challenges during your study using English as instructional 
language. 
 

4. What are the challenges in using English as instructional language, associated with 
your learning process? 

5. What are the challenges associated with your communication in BMI Study Program? 
 

6. Please tell us what you think about the challenges in using English as instructional 
language today, compared to your first year. 
 

7. Please tell us what you think about the benefits of studying using English as 
instructional language. 
 

8. What are your suggestions for your fellow students to overcome challenges during their 
study using English as instructional language? 
 

9. What are your suggestions for improvement regarding the implementation of English 
Medium Instruction at the BMI study program? 
 

 
As qualitative research studies a few individuals to provide pictureor information (Creswell, 
2012), 8 students interviewed in this study in order to get descriptions and thorough 
understanding of student experiences and challenges, as well as expectations for the 
improvement of EMI implementation in Business Management Program. List of interview 
questions is presented in table 1. Interview sessions were in Indonesian language so as the 
students could freely express their feelings and opinions. All conversation were recorded, 
transcribed and then translated in English. Data analysis performed by reviewing each 
interview to find recurrent descriptions, conditions, and then interpreting the results 
addressing the focus of this study. 
 
Results 
 
In this study, students were chosen in accordance with the sample criteria. Eight students 
were interviewed, consist of students who had passed the first year, the second period of 
study and who werein the last year of their study.These students are from different cities 
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within the province of East Java.The interview explained that before entering university, all 
students had learned English from school as regulated in the national curriculum; they also 
had additional English courses and English proficiency tests.  
 
“…  then  my  parents  sent  me  to  KELT  (a  local  English  Course)  since  third  grade  until  Junior  
High,  if  I’m  not  mistaken.Afterwards,  I  had  TOEFL,  IELTS,  also  SAT  tests.”  (Student  1) 
 
“…when  I  was  in  primary  school,  I  took  learn  English  at  ELTIM  (a  local  English  Course),  then  
I  move  to  EF  (a  local  English  Course)  …….Ee…  for  TOEFL,  I  had  tests  twice……”  (Student  
8) 
 
“…  since third  grade,  I  had  course  at  KELT  until  high  school.  Then  after  graduation…  then  in  
order  to  continuing  using  English,  I  took  course  at  IALF  (a  local  English  Course)…”  (Student  
4) 
 
There were two students who came from International standard high school, used English at 
school, as well as in communicating with friends. Other students came from public or private 
schools that use Indonesian language,usedless English in their daily activities. All students 
had additional English course at local English courses since they were in primary or junior 
high school. These students had chosen Business Management International study program 
at Ciputra University because of,not only their interest in studying entrepreneurship and 
business management, but also their expectation to be more competent in using English in 
the future. 
 
Students explained the challenges experienced in learning with EMI were associated with 
new vocabularies,whichwerepoorly understood. 
 
“…  have  to  learn  business  in  English  too,  so…  I  don’t  know  the meaning in Indonesian yet, 
have  to  learn  it  in  English  as  well…”  (Student  2) 
 
“…   for   accounting   and   economics   subjects,   because   there   are   vocabs,   like   account  
receivable   or   account   payable..   It   is   different   with   the   Indonesian   direct   translation…”  
(Student 3) 
 
“..  I  don’t  understand  some  terms,  which  I  have  never  heard  before…”  (Students  5) 
 
“…such  as  marketing,   like   that…   I   had   trouble  because   the   terms  are   complicated,  yaa…”  
(Student 8) 
 
This condition led to challenge in understanding concept in the textbook, such as calculation 
and formulas in accounting and financial subjects, as well as general or detailed concepts in 
other subjects. Some students felt confused, challenged, then took extra time to study or 
translate new vocabulary. 
 
“…sometimes  there  are  calculations  or  formula  that  I  got  confused  with.  So….  I  got  confused  
with  the  vocabulary,  and  also  the  formula…  so  it  becomes  muddled…”  (Student  1) 
 
“  …by  looking  at  textbook,  moreover  emm…  every  week  with  new  chapter,  each  chapter..we  
had around 30 pages,  yaaa…  have  to  finish  it,  like  that.  Have  to  understand  that….  I  think  it’s  
quite  a  big  challenge  at  the  beginning..like  that.”  (Student  5) 
 
“…well,   sometimes   in   English   textbook,   like   that,   there   are   terms   which   difficult   to  
understand, so reading is  distressing.”  (Student  7) 
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Some students feltbeing less confident in expressing ideas during class discussion 
andhesitated to ask questions. They explained in the interview, that they actually understood 
the question or the topic of discussion and had already known the right answer or idea. 
However, they were not sure about the right word and sentences to express their ideas. 
 
“…  just  like…  I  want  to  talk,  but  feel  hesitate,  when  being  asked  question,  I  got  passive,  not  
answering,  you  know…”  (Student  5) 
 
“..For  me,   the  challenge   is…  active   in  class,  you  know.   It’s   like…  usually   the   lecturer  asks  
questions,   like   that,   actually   we   can   answer,   but   don’t   know   what   the   English   word   is…  
Hahaha…  So  we…alright…  just  be  quiet.  Hahaha…”  (Student  6) 
 
In addition, all students often found difficulties in understanding the lecturers, whether the 
non-native or native lecturer. They explained that sometimes non-native lecturer uses 
uncommon English phrase, structures and pronunciation. Sometimes, they also found 
difficulties in understanding native lecturers, as the lecturer speaksfaster and usesunfamiliar 
accent. 
 
“…  in  class…  if  the  lecturer  is  using  good  English,  I  understand…  ooo,  I  mean  as  the  lecturer  
speaks.   But   if   he/she   got   confused…   then   he/she   got   messed   up,   like that, we also got 
confused,  haha…”  (Student  6) 
 
“..so   there   are   lecturers   who   speak   really-really   fluently,   so   a…   it’s   not   to   difficult   to  
understand.  But  sometimes  there  are…  what   is  that…  some  lecturers  whom  we  don’t  really  
understand what they say, so   it’s   like   the   subjects   become   more   difficult   to   understand.”  
(Student 4) 
 
“…find  difficulty,  maybe…  If  native  speaker,  like  Mr  X,  he  speaks  a  little  bit  weird.  So  to  listen  
to  him  becomes  difficult,  don’t   really  understand  what  he  said  and  sometimes  he  talks fast 
and  we  can’t  catch  him…”  (Student  7) 
 
The challenges in student learning process resulted in positive learning behavior, as student 
become more independent. They did not depend only on the lecturer explanation in class, 
but they also studied in groups, read morefrom the Internet, had discussion with lecturer 
assistants and friends from the regular study program. 

 
“..so  I  have  to  study  by  my  self,  can  not  be  fixated  to  what  is  taught  by  lecturer  in  class,  so  I  
have  to  learn  on  my  own  after  class..” (Student 1) 
 
“..when   it’s  not  clear  or  when  I  don’t  understand…  well,  automatically   I  had   to   learn  on  my  
own  at  home.  I  need  to  read  by  myself..”  (Student  2) 
 
“So…  we  have  to  learn  by  ourselves,  also  possible  with  the  lecturer  assistant.”  (Student  3) 
 
“…Students from BMI should also have relationship with students from IBM (International 
Business Management study program, in Indonesian language) to help us understand 
particular   subject.   When   we   share   with   the   IBM   students…   ooo…   turned   out   this   was  
supposed to  be…  well..that’s  it,  finally  I  have  to  learn  by  myself..  (Student  5) 
 
All students in the interview agreed that theydid not have problems in 
communicationbetween friends or campus staffs, because they usually use Indonesian 
language. Students revealed the reasons of not using English in daily communication 
because ofthey feltless convenient in expressing opinions, uncomfortable and afraid of 
beingexclusive. 
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“So..for  instance  with  friends  in  class,  it’s  not  really  required  to  speak  in  English.  So…  I  may 
not   use   English,   because…it’s   just   between   friends,   so   why   should   be   pretentious.   So  
sometimes  I  use  English  only  to  talk  with  the  lecturer.  So…  English  is  not  so  used.”  (Student  
4) 
 
“Eee..communication..   in   my   opinion…   when   I   have   to   explain   complicated   things, you 
know…  it’s  difficult,  right.  So  I  choose  to  speak  in  Indo,  even  with  the  lecturer.”  (Student  6) 
 
“…then,   if  for   instance  to  communicate  with  the  lecturer,  sometimes  lecturer…  as  I   told  you  
before, if we talk to him/her in English, he/she became confused   too,  eventually…  we  use  
Indonesian  language  instead.”  (Student  2) 
 
All students agreed that they benefited from the EMI program. They 
acknowledgedthemselves that their English language skill has improved. Students expect to 
have good careers and become confident in the relationship with foreign business partner In 
the future. 
 
“Emm..probably   I   feel…  more   fluent   speaking   in  English  and   ready   to   speak  English  
every  day..”  (Student  3) 
 
“E..   when   listening   to   conversation,   you   know…   I’m…   can   understand more than 
before,  when  I  was  in  high  school…For  me,  if  I  have  connection  with  foreign  people…  
well  it  will  be  more…  well,  get  used  to  it,  so  it  will  be  easier  to  talk  in  English..”  (Student  
8) 
 
Discussions 
 
Based on the interviews, students explained the challenges in learning with EMI. The 
challenge experienced by all students was the difficulty in understanding the lessonsdue to 
vocabulary thatsome were poorly understood, and even some weretotally new for them. This 
reducedthe ability of students to understandthe explanation of the lecturer and course 
textbook in English. Students tried to understand difficult words in the textbook by 
translatingthe words with the help of Google translate. However, these activities tookmore 
time to study, so that students often became reluctant to seek the meaning then skip the 
words. On the other hand, when students did not understand the vocabulary of the lecturer, 
they tended not to ask for explanation and tried to guess the meaning by themselves. This 
challengehad ledstudent reduced understanding the general concept as well as specific 
detail of the subjects being studied. 
 
Another challenge experienced by students in the learning process during class was 
communicating questions and expressing ideas. Students often became quiet or 
speechlesswhen given the opportunity to ask. In addition, few studentswith active personality 
and betterEnglishskill frequently dominatedclass discussion.Moreover, student spoke in 
Indonesian among peers during class discussion. These challenges werecaused 
bydifficulties   to   find   the   right   words   or   sentences,   feeling   “lostin   translation”,   or  
gettingconfused to use the right grammar. Thus,students felt less confident in expressing 
ideas or questions, fear of being wrong and laughed at. Instead of leading to lack of 
understanding lessons, thesechallengeshinder development of student critical thinking and 
deep learning(Hu, 2009). 
 
In addition to the challenges mentioned earlier, there was another challenge described by all 
students in the interview, which was to understand the explanation of the lecturer. All 
students experienced this problem and considered it would beimportant to be addressed for 



 

 

99 
 

solutions. Difficulty in understanding the explanation of the lecturer was due to lecturersdo 
not master sufficient English proficiency, use less systematic explanation, less examples, 
usewrong phrases, idioms, structures of sentences, etc. Thesecaused students did not 
understand the lessons being delivered, misunderstood concept or assignment, even 
misunderstood in communicating with the lecturerand less respect to the lecturer. One 
example, as told by one student, he felt confused when the lecturer explained in such 
unusual structure, in which the active tense jumbled with the passive, then the subjects, 
predicate and object in the sentencesbecame not clear. Over time, student might felt bored 
and engaged in other activities such as chatting or playing games with his gadget. 
Sometimes,a lecturerdirectly translatessentences fromIndonesian language, word by word, 
into English, that creates unusual phrases and idioms. Thus, the studentstakea little long to 
guess the meaning untilthey finally understand, several time they find it funny or even 
hilarious. 
 
Instead of the challenges in the learning process, students do not have problems in 
communicating between friends of campus staffs. This is because the majority of BMI 
students are local students. They usually communicate with staffs and friends in Indonesian 
language. The conversations between friends for discussion or studying as well as other 
activities, are using Indonesian language. Students revealed the reasons of not using English 
in daily communication because offeeling uncomfortable, afraid of being arrogant, be ing  “too  
much”,  being  exclusive.  One  informant  explain  his  experienced  when  he  had  conversation  in  
English with his classmates in public places, like elevators or cafeteria, many people turned 
around, made him felt uncomfortable.  
 
Studying in a second language environment can be more challenging, especially for first-year 
students. Although the academic achievement of first-year students is about as well as their 
seniors, the first-year students may have to work harder for their studies(Berman & Cheng, 
2010).The same condition wereconfirmed by the second-year and final-year students during 
interview. Students admitted that they need more efforts to adapt the situation as well as 
using English during their study. The informants shared suggestions for better study in the 
first-year, such as study in small group to do homework, assignment, prepare for exams and 
reading textbook as well as other resources from the internet. Some informants 
suggestedtakingadditional English course to improve English proficiency. 
 
Regarding the expectations of students associated with EMI in their education, several facts 
and implications based on the interview will be explained in this section. In the future, all 
students in the interview hope that after graduated, they will have better English proficiency 
to support better careers, openopportunity working abroad or have business with 
international connection.These students believe that English proficiencywill be very useful in 
their careers in Indonesia as well as in English speaking countries(Hellekjær, 2010).For 
improvement at BMI study program, all students in the interview expect improvement on the 
English proficiency of the local lecturer, as it will help their academics comprehension. These 
students also expect more native lecturers because students thought that the foreign 
lecturers have International or better educational background and speak English well. The 
native lecturer standard is  considered  ideal  in  students’  perception  as  also  explained  in  other  
research(Doiz, Lasagabaster, & SIERRA, 2011).In addition, compared to their friends who 
study in regular program,BMI students feel more proud and "cool" when taught by the foreign 
lecturers. 
 
Finally, although students face challengesin EMI education, the students in the intervieware 
satisfied with the overall study experience at BMI study program because of fun and dynamic 
learning environment, a lot of practices in learning process, and have opportunities to follow 
international activities overseas,such as exchange student program, International 
competitions, foreign trade fairs.This study generates important implications that might be 
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useful for improvement in the future. To increase academics comprehension,1) local 
lecturers should master enough English proficiency, earnminimum score in English 
proficiency test, such as TOEFL, IELTS, TOEIC, etc., to ensure good quality course delivery. 
2) Learning process should be designed to encourage students to study in small groups to 
increase general or specific understanding among students. 3) Learning process should be 
designed  to  improve  student  proficiency  in  “English  for  Academic  Purposes”,  emphasizingin  
speaking and writing, like asking and answering questions, doing oral presentations, writing 
of essay examinations and other formal academic writing (Berman & Cheng, 2010). 4) In 
favor of native or foreign lecturers, several research indicated different point of view that local 
lecturers with good command of English are better option, the myth of native speaker as the 
ideal teacher shows lack of evidence(Doiz et al., 2011). On the other hand, having foreign 
lecturers might increase status and quality of the institution, attract students, thus, more 
consideration is needed. 
 
Conclusion 
 
Addressing the focus of this study, which is to explore the challenges experienced by 
students using EMI in higher education, important findings are concluded as follows: 
challenges in learning process are related to lack of vocabulary, English proficiency of the 
students in reading textbook, listening to lecturers and speaking. The difficulty in 
understanding lectures is often caused by some non-native lecturersdo not master sufficient 
English proficiency. These conditions affect student academic comprehension.The findings in 
this study are useful for consideration in the future of the institutional policy as to set 
continuous improvements:to increase lecturer English proficiency, to ensure good quality 
course delivery, to design learning process that increase student academic comprehension 
and improve student proficiency, notably in the use Academic English. Suggestion for the 
next research is touse statistics to verifythe findings in this research. It is also possible to 
study the implementation of EMI from different aspects, such as the challenges from the 
perspective of lecturer;factors influence academic performance; and other aspects in the 
learning process. 
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