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Abstract 

 

The fulfillment of the need for entrepreneurship in Indonesia would be most effective through an 

educational agency. Teachers identified by students as  models in an educational context may 

play a particularly important role in student’s learning process. The aim of this study is to 

examine the level of lecturers’ entrepreneurial  competencies from the students perspective. 

Subject of this study involved 217 undergraduate students who were in semester 4 from a 

university which adopted entrepreneurship education. A questionnaire which modified from 

Entrepreneurial Self Efficacy (ESE) adapted from Noble et al. (1999)  was selected as a data 

collection tool. The result of this study showed that 89.86% of the students perceived medium, 

high and very high lecturers’ entrepreneurial  competencies. Only very 10.14 of students 

perceived low and very low lecturers’ entrepreneurial  competencies.Based on the analysis on 

each dimension of lecturers’ entrepreneurial competencies, the dimension of initiating investor 

relationship achieved the highest level, meanwhile coping with unexpected challenges scored the 

lowest level.  
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1. INTRODUCTION 

Indonesia still has problem related to unemployment. According to David Mcclelland, a 

country will achieve a level of prosperity if the number of entrepreneurs achieves 2% of total 

population (Susianna, 2012). . Based on Global Entrepreneurship Monitor report; in 2005, the 

number of entrepreneurs in Singapore was about 7.2% of the population, but in Indonesia it was 

only 0.18% of the population. 

Entrepreneurship programs are proliferating in colleges and universities around the country. 

Whereas 15 years ago only a handful of schools offered courses in entrepreneurship. Today, 

more than 1500 colleges and universities offer some form of entrepreneurship training. There are 

currently more than 100 active university-based entrepreneurship centers in the U.S and more 

than 270 endowed positions in entrepreneurship, an increase of 120 percent in just the last five 

years (Charney, Libecap). 

In Indonesia itself, it is quite pitiful that the dominant contributor of unemployment is 

university graduate. The National Education Ministry stated that there are about 30% of 

university graduate is not absorbed by the work field (2011). The skill and capability of thought 

owned by graduates of bachelor degree are expected to be able to see the opportunity to create 
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work opportunity. Therefore, the competency of Indonesian education should be added that the 

bachelor degree graduates have capability for entrepreneurship. This matter is in line with the 

opinion of Darusman who said that the fulfillment of the need for entrepreneurship in Indonesia 

would be most effective through an educational agency (Susianna, 2012). 

Indonesia needs a transformation on education system which can foster and focus much 

better on entrepreneurship development, an education system that teaches values and essence of 

entrepreneurship (Uno, 2011). 

 According to social learning theory, human behavior is transmitted largely through exposure 

to role models, that is, modeling phenomena. Teachers identified by students as  models in an 

educational context may play a particularly important role in student’s learning process (Shein 

and Chiou). Related to what is stated by Shein and Chiou, it is very important for an educational 

institution who offered entrepreneurship program to concern about the entrepreneurial 

competencies possessed by the lecturers.  

Therefore, it can be recommended that entrepreneurship education needs to focus on 

developing the lecturers’ entrepreneurial competencies so they can be the role model for the 

students and can inspire and motivate them to become an entrepreneur.  

The aim of this study is to examine the level of lecturers’ entrepreneurial  competencies from 

the students perspective. This study is expected to provide feedback for the institution to evaluate 

and develop the lecturers’ entrepreneurial  competencies.  

 

2. ENTREPRENEURIAL COMPETENCY 

David McClelland proposed competency as a critical differentiator of performance and 

success, equally as important as an individual’s academic aptitude and knowledge content as 

indicated by tests scores or results  (Ennis, 2008).  

The competency approach has become an increasingly popular means of studying 

entrepreneurial characteristics (Xiang, 2009). In addition to defining competencies in terms of 

the possession of traits, skills, and knowledge, researchers have attempted to organize these 

entrepreneurial characteristics into key competency areas.  

Man et al. (Xiang, 2009) defined entrepreneurial competencies as higher-level characteristics 

encompassing personality traits, skills and knowledge, which can be seen as the total ability of 

the entrepreneur to perform a job successfully. Six major competency areas are identified in their 

work which are opportunity, organizing, strategic, relationship, commitment, and conceptual 

competencies.  

a. Opportunity Competencies 

One of the most distinguishing competencies for the entrepreneur is the opportunity related 

competency. Chandler and Jansen (Xiang 2009) suggest that one of the most important 

entrepreneurial roles is the ability to recognize and envision taking advantage of opportunities. 

This category of competencies comprises of the entrepreneurial activities in spotting 

opportunities, actively seeking new opportunities, and developing the opportunities. 

b. Organizing Competencies   

In general, organizing competencies are similar to the managerial competencies identified in 

the literature (Boyatzis in Xiang 2009). This group of competencies calls for the ability to lead, 

control, monitor, organize, and develop the external and internal resources towards the firm’s 

capabilities through the entrepreneur’s organizing competencies in different areas.  
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c. Strategic Competencies  

This category of competencies requires the entrepreneur to have a vision or a big picture in 

their mind for their business, to have clear goals to achieve, or to formulate and implement 

strategies to achieve these vision and goals. 

d. Relationship Competencies 

This group of competencies relates to person-to-person or individual-to-group based 

interactions, e.g., building a context of cooperation and trust, using contacts and connections, 

persuasive ability, communication and interpersonal skill (Man et al in Xiang 2009)  

e. Commitment Competencies  

Successful entrepreneurs are often characterized as diligent people with a restless attitude in 

their work. In other words, they have a strong competency in totally committing, determining 

and dedicating, as well as taking proactive actions towards their responsibilities and duties 

f. Conceptual Competencies  

The ability in making cognitive and analytical thinking, learning, decision making and 

problem solving, sustaining temporal tension, innovating and in coping the uncertainty and risk 

belong to this category (McClelland, 1987; Bird, 1995 in Xiang, 2009). 

The six major competencies which are stated by Xiang (2009) is likely similar with the 

Entrepreneurial Self Efficacy Theory proposed by Noble et al. (1999). Through the six 

dimensions, Noble et al. have attempted to come up with a set of skill requirements that uniquely 

reside in the domain of entrepreneurs rather than a combination of entrepreneurs and managers. 

Measuring a person’s perceived self-efficacy on these unique dimensions will enable researchers 

to gain better insights into those factors that are more robust in their ability to predict subsequent 

entrepreneurial intentions and actions. The six dimensions proposed by Noble et al. (1999) 

consists of developing new product or market opportunities, building new environment, initiating 

investor relationship, defining core purpose, coping with unexpected challenges, and developing 

critical human resources.  
The first dimension, developing new product or market opportunities, includes a set of skills 

related to opportunity recognition. This skill would be particularly important for an individual 

considering the pursuit of an entrepreneurial venture.  

The second dimension, building an innovative environment, refers to the individual’s 

capability to encourage others to try new ideas, initiate novel actions, and take responsibility for 

their own outcomes.  

The third dimension, initiating investor relationships, has been found to be important 

activities to obtain sufficient funds to capitalize the startup company (Ehrlich, et al.in Noble, 

1999). This type of networking activity is an integral part of what an entrepreneur must do to 

realize and sustain the vision.  
The fourth dimension, defining core purpose, serves to clarify and focus the entrepreneur on 

the essential vision that their proposed company will need to attract key management personnel, 

employees, and investors.  
The fifth dimension, coping with unexpected challenges, deals with the ambiguity and 

uncertainty that encompasses the life of a startup entrepreneur 
The sixth dimension, developing critical human resources, represents the ability of the 

entrepreneur to attract and retain key individuals as part of the venture. An individual 

considering an entrepreneurial startup must recognize the need to involve others in the creation 

process.  
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3. RESEARCH METHOD 

This study primarily used the descriptive research design.  The sample was composed of 

217 students who are in the fourth semester in a university in Indonesia which provides 

entrepreneurship education in their curriculum.  

The instrument was modified from Entrepreneurial Self Efficacy (ESE) questionnaire 

adapted from Noble et al. (1999). The instrument consisted of 6 dimensions including 

developing new product and market opportunities; building an innovative environment; initiating 

investor relationships; defining core purpose; coping with unexpected challenges; and 

developing critical human resources. The participants were asked to respond the items using ten 

point Likert type scale (1=strongly disagree to 10=strongly agree) based on the degree of their 

agreement with the statement. The reliability test showed that this scale was reliable to measure 

Lecturers’ Entrepreneurial  competencies (Cronbach alpha = 0.9752) 

 

 

4. RESULTS 

4.1 General Results 

Table 1 showed the descriptive results of lecturers’ entrepreneurial  competencies based 

on the students perspective.  

Table 1 

Lecturers’ Entrepreneurial  competencies 

Mean Category N  Percentage 

6.36 Very low 9 4.15% 

Low 13 5.99% 

Medium 84 38.71% 

High 97 44.70% 

Very high 14 6.45% 

Total 217 100% 

 

Looking at the mean score at the Table 1, generally the level of lecturers’ entrepreneurial  

competencies perceived by students tend to be high. 89.86% of the students perceived medium, 

high and very high lecturers’ entrepreneurial  competencies. Only very low percentage (10.14%) 

of students perceived low and very low lecturers’ entrepreneurial  competencies. Each dimension 

of lecturers’ entrepreneurial competency can be seen in Figure 1. The dimension of initiating 

investor relationship achieved the highest mean score, meanwhile coping with unexpected 

challenges scored the lowest mean score.  
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Figure 1 

Dimension of Lecturers’ Entrepreneurial Competencies 

 

 
 

 

4.2 Specific Dimension of Lecturers’ Entrepreneurial  Competencies 

 The lecturers’ entrepreneurial competencies consist of six dimensions. The distribution of 

each dimension can be seen in the Table 2,3,4,5,6,and 7.  

 

Table 2 

Developing New Product 

Mean Category N  Percentage 

6.37 very low 9 4.15% 

low 18 8.29% 

medium 72 33.18% 

high 98 45.16% 

very high 20 9.22% 

Total 217 100% 

Table 2 shows the distribution of developing new product competency. The mean score 

of developing new product competency is 6.37. Generally the level of lecturers’ developing new 

product competency perceived by students tend to be high. 87.56% of the students perceived 

medium, high and very high lecturers’ developing new product competency. Only 12.44% 

students have low and very low agreement of the lecturers’ developing new product competency. 
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Table 3 

Building an Innovative Environment 

Mean Category N  Percentage 

6.30 very low 8 3.69% 

low 18 8.29% 

medium 78 35.94% 

high 94 43.32% 

very 

high 
19 8.76% 

Total 217 100% 

Table 3 shows the distribution of building an innovative environment competency. The 

mean score of building an innovative environment competency is 6.30. Generally the level of 

lecturers’ building an innovative environment competency perceived by students tend to be high. 

88.02% of the students perceived medium, high and very high building an innovative 

environment competency. Only 11.98% students have low and very low agreement of the 

lecturers’ building innovative environment competency. 

 

Table 4 

Initiating Investor Relationship 

Mean Category N  Percentage 

6.47 very low 5 2.30% 

low 17 7.83% 

medium 80 36.87% 

high 105 48.39% 

very 

high 
10 4.61% 

Total   100 

Table 4 shows the distribution of initiating investor relationship competency. The mean 

score of initiating investor relationship competency is 6.47. Generally the level of lecturers’ 

initiating investor relationship competency perceived by students tend to be high. 89.87% of the 

students perceived medium, high and very high initiating investor relationship competency. Only 

10.13% students have low and very low agreement of lecturers’ initiating investor relationship 

competency. 
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Table 5 

Defining Core Purpose 

Mean Category N  Percentage 

6.39 very low 4 1.84% 

low 26 11.98% 

medium 77 35.48% 

high 95 43.78% 

very 

high 
15 6.91% 

Total 217 100% 

Table 5 shows the distribution of defining core purpose competency. The mean score of 

defining core purpose competency is 6.39. Generally the level of lecturers’ defining core purpose 

competency perceived by students tend to be high. 86.17% of the students perceived medium, 

high and very high defining core purpose competency. Only 13.82% students have low and very 

low agreement of lecturers’ defining core purpose competency. 

 

Table 6 

Coping With Unexpected Challenges 

Mean Category N  Percentage 

6.28 very low 8 3.69% 

low 16 7.37% 

medium 88 40.55% 

high 90 41.47% 

very high 15 6.91% 

Total 217 100% 

Table 6 shows the distribution of coping with unexpected challenges competency. The 

mean score of building an innovative environment competency is 6.28. Generally the level of 

lecturers’ coping with unexpected challenges competency perceived by students tend to be high. 

88.93% of the students perceived medium, high and very high coping with unexpected 

challenges competency. Only 11.06% students have low and very low agreement of the 

lecturers’ coping with unexpected challenges competency. 

 

Table 7 

Developing Critical Human Resources 

Mean Category N  Percentage 

6.34 very low 8 3.69% 

low 20 9.22% 

medium 84 38.71% 

high 90 41.47% 

very 

high 
15 6.91% 

Total 217 100% 
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Table 7 shows the distribution of developing critical human resources competency. The 

mean score of building an innovative environment competency is 6.34. Generally the level of 

lecturers’ developing critical human resources competency perceived by students tend to be high. 

87.09% of the students perceived medium, high and very high developing critical human 

resources competency. Only 12.91% students have low and very low agreement of the lecturers’ 

developing critical human resources competency. 

 

 

5. DISCUSSION AND RECOMMENDATION 

  The students participated in this study have had entrepreneurship course for 4 semesters, 

facilitated by academicians and practitioners. The students came from 3 study programs, 

International Business Management, Psychology and Visual Communication Design.  

This study did not relate the lecturers’ entrepreneurial competency with the effectiveness 

of entrepreneurship program, which is the limitation of this study. Yet the results of this study 

still related to entrepreneurship education in the curriculum of the university.  

Previous research by Europe Union (2011) stated that the essential role that education 

plays in the development of such entrepreneurial mindsets, and in particular the central role that 

teachers play in this process. Teachers need to be equipped with the right skills, knowledge and 

attitudes to be able to provide their students with the new curricula, pedagogies and learning 

environments that they will need if they are to acquire entrepreneurial competencies. In practice, 

entrepreneurial teacher and the entrepreneurial school are inseparable if we wish to see 

entrepreneurship education available for every student in every school. 

Current study showed that only very small percentage of students (10.14%) of students 

perceived low and very low lecturers’ entrepreneurial competencies. The average mean score for 

lecturers’ entrepreneurial competencies is 6.36. The dimension of initiating investor relationship 

achieved the highest mean score, meanwhile coping with unexpected challenges scored the 

lowest mean score. The highest score in initiating investor relationship showed that students 

agree that their lecturers have this competency. The lecturers in each class usually consist of 

academicians and practitioners. The highest mean score in initiating investor relationship can be 

caused by the practitioners’ habit to make relation with investor when starting their company. 

The limitation of this study is this study did not specifically differentiate practitioners and 

academicians competencies.  

The results of this study suggest that education institutional should pay concern to 

improve the lecturers’ entrepreneurial competency by giving them training and education to 

improve each dimension of entrepreneurial competency. Further research can focus on the 

implication of entrepreneurial competency toward students’ performance. 
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